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Abstract 
The public debate stimulated by the publication of several both national and international researches on schools and teachers 
urges the investigation of pedagogical thinking around the selection, training and education of teachers in the perspective of 
lifelong learning supported by a – consistent and appropriate – system design. The aim of this reflection paper is to stress 
pedagogical reflection and educational research about the crucial role of selection, education, training of teacher – with focus on 
primary teacher education – and of “continued construction” of their qualifications in relation to the very fast-changing social and 
cultural, as well as the important issue concerning the quality of teaching and training. This is achievable if the initial training and 
in-service training are designed, planned, implemented as part of a system of vocational training in the teaching profession. This 
type of teacher training will guarantee to have an education for all children and to make teachers efficiently able to stimulate 
children themselves toward a lifelong learning and education perspective too. Reflections are deepened with a systemic-relational 
approach and hermeneutic, heuristic and critical method, suggesting university as possible key institution – not the only, of 
course – to think about and plan a new system of teacher education and education of teacher in a life-professional-long 
perspective. 
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1. Introduction 
The public debate stimulated by the publication of several both national and international researches on schools and teachers 
urges the investigation of pedagogical thinking around the selection, training and education of teachers in the perspective of 
lifelong learning supported by a – consistent and appropriate – system design. In this perspective, it is a key choice that the initial 
education and in-service training of teachers are designed, planned, implemented as part of a system of vocational training in the 
teaching profession. This type of teacher training will guarantee to have an education for all children and to make teachers 
efficiently able to stimulate children themselves toward a lifelong learning and education perspective too. However, it seems – 
even today, in Italy – in terms of hard challenge: on the one hand there are the difficulties associated with the general situation of 
the education system and lifelong learning, on the other hand, instead, the prospects, which we hope they will be the most 
positive, offered by new model of primary teacher education. 
2. A brief overview of the Italian situation 
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The ISTAT (Italian national Institute of Statistics) publishes a yearly report “Noi Italia” to provide "an overview of the 
different economic, social, demographic and environmental aspects in Italy" (ISTAT, 2012), in relation to the European context 
and details of the regional particularities that characterize it. A significant part of this report regards the "condition of things" 
about education and training, as they allow to have a concise and effective overview of the Italian situation, since – for the aims 
of this paper – it is important and useful to know and understand, first of all, the general framework in which to address the issue 
of relationship between professional-lifelong education and training of teachers. Among the many available data, there appear 
particularly significant the following: 
a) the level of education of the adult population (25-64 years age cohort) is still a problem, especially when compared to 
the European context. In fact, the low level of education will inevitably reduce the chances of access to programs of continuing 
education throughout life (ISTAT, 2012); 
b) added to this is the fact that Italy has a low percentage of young people (30-34 years age cohort)  with a tertiary degree, 
another mortgage on the possibilities of development of professional-lifelong education. ISTAT remembers that Italy obtained a 
low value within European context (ISTAT, 2012); 
c) another concern is the young people who leave school early. ISTAT data indicate that Italy is still far from the 
European objectives: in fact, "in 2010 the proportion of young people who stopped studies early is equal to 18.8%.The incidence 
of dropouts is greater for the male than the female” (ISTAT, 2012); 
d) it is important to highlight that, in Italy, there is also a (real urgent) question of Neet (Not in Education, Employment or 
Training). In this situation, teaching may be considered one of the (few) jobs (yet) safe, so - wants to be a provocation! - it is 
worth groped at least the admission test (ISTAT, 2012); 
e) finally, there is to be called the theme of lifelong learning: “Italy does not show significant progress in this area”: the 
situation was and is "backward"! (ISTAT, 2012). 
 
3. The Primary Teacher Education in Italy: main characteristic, some data & several reflections 
 
In Italy, the recent celebrations for the 150th anniversary far from the unification have been an opportunity for researches and 
conferences on the role of the school in the development of the country and democracy, particularly of the primary school. In the 
history of the Italian school and in the political debate about it, the selection, training and recruitment of teachers have always 
been a complex issue. Many researchers and influential decision-makers have explored this issue from multiple perspectives: 
educational, legislative, economic, organizational, psycho-social one. Despite different ideas about it, everyone agrees on the 
strategic role of the primary school and the need for the training of teachers in this type of school is adequate to change. In fact, 
the primary school is the first educational, institutional and public “place” in which a country meets its resources and its present 
and future challenges: think, for example, immigration, inclusion, literacy for the life. 
Today, the training of primary teachers began a new phase: after the first one during which university didn’t provide any 
training and the introduction of a four-year degree in Primary Education  (but it was excluded from the system of credits) and 
qualifying for the kindergarten or primary school (with the possibility to take the second qualification with a period of additional 
studies); in the 2011/2012 academic year the new five-year single cycle degree was enabled, qualifying for the kindergarten and 
primary school, with credits (ECTS). Such reform was introduced by the Decree of the Ministry of Education, University and 
Research September 10, 2010, n. 249. 
Every year, a specific Decree of the Ministry of the Education, University and Research establishes: how many enrolments 
numbers are available and how they are allocated to authorized universities; date, method, program of admission test; how to 
calculate the score. In the first two academic years of the new course (2011/2012 and 2012/2013 a.y.), the admission tests are 
planned as following: 80 questions, articulated into three cultural areas: a) language/linguistics and logical reasoning, 40 
questions; b) literature, history, geography and social culture, 20 questions; c) sciences and mathematics, 20 questions.  For the 
score, 1 point for correct answer and 0 for wrong or none answer and a integrative points for “Language Certification” in English, 
in particular 3 pts. for B1, 5 pts. for B2, 7 pts. for C1, 10 pts. for C2. The time of test was  2 h. and 30 m. in both years. It was 
expected a minimum total score that must be overcome to access the “admitted students’ list” equal to 60/80 in 2011/2012 and to 
55/80 in 2012/2013 
Until current academic year, the Ministry has enacted available a total of 10412 enrolments, 5151 for 2011/2012 and 5261 for 
2012/2013 a.y., distributed in 20 regions and 25 universities. But, we must point out that the real problem is the transition to the 
world of the school as was shown by the the recent national public “competition” for school teachers and the first available 
outcomes in general. We could express lots of comments or reflections about, but it wouldn’t be the subject of this article, the 
purpose of which “seeks to resume” our reflection on primary teacher education at the university level. The educational 
objectives – described in Decree n. 249/2010 – to be achieved by future teachers at the end of the this degree are: 
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“a) to have knowledge of the field relating to the subject areas teaching (linguistic, literary, mathematical, science, physical 
and natural sciences, history and geography, art, music and movement); 
b) to be able to articulate the content of the disciplines in according to the different levels of education and age of children and 
with the obligation of education; 
c) to have capacity of teaching to manage progression of learning by adjusting the timing and mode to 
level of the different pupils; 
d) to be able to select and use from time to time the more appropriate instruments to the intended path (lecture, discussion, 
simulation, cooperation, mutual aid, work group, new technologies); 
e) to have relational and management capacity in order to make class-work fruitful for each child, facilitating the coexistence 
of different cultures and religion knowing build rules of common life on the discipline, a sense of responsibility, solidarity, 
cooperation and the sense of justice and to be able to plan and  work in team and to be sensitive to the need of communities in 
which teachers, students and all stakeholders live and work. 
f) to be able to participate actively in the management of school and teaching in collaboration with colleagues in instructional 
design and in activity collegial internal and external, even in relation to the needs of the territory of the school”. 
It is also important to highlight that the above mentioned decree fixed, among other things, three significant rules: a) part of 
the credits of each disciplinary teaching  must be dedicated to the teaching of the discipline; b) educational activities must be 
designed and provided for kindergarten and for the primary school; c) at the end of the course, students should have acquired 
English Level B2. A percentage of credits for courses is restricted to laboratories, with compulsory attendance. The new degree is 
divided into the following educational structure: 
- Core course, fundamental and basic: psycho-pedagogical and methodological-didactic, 78 credits in the following 
disciplines: pedagogy, history of education, teaching, special education, experimental pedagogy (research methods and 
evaluation techniques), developmental psychology, educational psychology, sociology/anthropology; 
- Core course, area 1, awareness of the school, 135 credits in the following disciplines: mathematics, language, science, 
art, music, physics, biology and ecology, chemistry, education, gym, history, geography, literature for children; 
- Core course, area 2, Special education, 31 credits in this disciplines: special education, health care disciplines, legal 
disciplines, developmental psychology, educational psychology; 
Other activities: activities chosen by the student, 8 credits; educational technology, 3 credits; laboratories of English, 10 
credits; test of language - English Level B2, 2 credits; activities for the final exam, 9 credits. 
 
4. Conclusions 
 
In conclusion, we want to suggest some brief reflections about professional-lifelong education and training of teacher, in the 
situation described. 
The ability to plan for the future work is one of the most important tasks for future teachers. Professional teacher, indeed, has 
be aware of the need to complete his training process, but it also has to be carefully educated to efficiently start and work into the 
school teaching profession. Future teachers – even today, in universities – have to discover that professional-lifelong education is 
necessary and essential to do their job. Further training needs can be found in the need for the young to acquire the ability to 
build a flexible training process, which overcomes the dangers of excessive specialization through focusing on the professional 
qualification that is “lifelong work in progress”. The always current challenge is to make a “synthesis” in teaching between 
disciplinary knowledge and pedagogical-educational knowledge. In such perspective, a decisive role is played by laboratories 
provided in teachings. 
Another task of the teacher in training is to guide the professional studying and updating. This may sound rhetorical, but it is 
not obvious at all. The current conditions of recruitment of teachers, in Italy, require that the future teacher wins two challenges: 
the definition of a work-study report free of pathological alienation, that is conceived in the discovery of a vocation of service to 
the development and progress of the human community through teaching, the discovery of a working sense of the study and, 
reciprocally, an educational significance of the work, through the accrual of a flexible concept of the relationship between 
training time and working time, which are no longer thought of as consequential and distinct, but in possible continuous 
intersection and interdependence. On this aspect the role of stage in schools and its supervision are crucial. 
A final issue is the need/opportunity, for future teacher, to be able to manage their integration into the school. The future 
teacher is called to understand the dynamics of school and of recruitment of teachers, in order to enter “into the labor market of 
the school”. Three aspects are decisive in terms of orientation of teachers:  
a) the structural dynamics and organizational recruitment of teachers,  
b) mature realistic attitude faced with the problem of teaching activity,  
c) acquiring the ability to predict the possible developments and possibilities of the school.  
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For all the above aspects, it is critical the role of academics that educate teachers: the relationship with student teachers can 
give / send / testify (or not) a model of teacher reflective practitioner, forever in professional-lifelong education. 
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